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Country Report (Guidance) 
In order to be consistent with the final EUfolio Pilot Implementation Report, each 

implementing country will need to write a report that will include the following 

information:  

1. Introduction 

Provide a brief introduction of the report 

In the application, the Consellería de Cultura, Educación e Ordenación Universitaria, 
Xunta de Galicia; Spain was not participating in the piloting. The coordinator and other 
participants found the experience so interesting that we decided to participate with 6 
schools. 
We decided to participate in the piloting after the training in Krems. We talked to the 
Consellería de Educación representatives, we made a meeting with people in charge of 
teacher training, innovation, the Abalar programme  ( schools which work with 1:1). Six 
schools were selected to take part in the piloting.  
 

2. Country’s Background 

Provide information on the pilot country’s educational and ICT background. For 

example, you may refer to the country’s policies about the ICT integration in 

education, country’s policies about ePortfolio use in schools and any other relevant 

information needed to support the report. 

The Consellería de Cultura, Educación e Ordenación Universitaria, Xunta de Galicia; 

Spain, has implemented the use of 1 computer per 1 student (1:1) in schools through 

the ABALAR Programme, which implements teacher competences through the use of 

ICT. Each school has an ICT coordinator who has previously been trained and who later 

trains and supports the other teachers at their schools. About 160 schools have 

implemented the program for Years 5 and 6 students in Primary and Years 1 and 2 in 

Secondary. Since 2007, an average 40 schools have implemented the use of the 

European language Portfolio in the use of ePortfolio, but the use of ePortfolio is not so 

much disseminated. Neverless the fact that teachers use 1:1 in the classroom has 

helped to the implementation of the use of ePortfolio in the classroom 

In the school year 2014-15 A Xunta started the use of digital books at Year 5 with a 

new call in progress, which will also contribute to the use of computer/iPads in the 

classroom. 
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3. Emphasis of the pilot implementations 

What was the country’s emphasis during the pilot implementations? Refer to the 

country’s specific goals, 21st century skills and other relevant information, so as to set 

the focus of each country and help readers understand the report. 

The schools we have chosen are in rural areas, in all cases headmasters and ICT 

coordinator are involved in the EUfolio activities, also in most of the schools foreign 

language teachers or those participating in bilingual teaching (CLIL) also take part.  

3.1. We did the first approach to the e-portfolio providing the information on line, we 

used a blog first, but we realized that it was better to use the Mahara. We started to 

work on the theoretical framework, EUfolio project (goals and description); 21st century skills 

and the three examples which were provided by the coordinator of this WP before the 

meeting in Krems. We created two examples of e-learning scenarios that included the 

template provided by the WP coordinator in Krems to make the lesson/ practice that we were 

going to carry out during the piloting. We also introduced a rubric. 

We thought participant schools did not need training in Mahara, as they have been working 

with ICT 1:1 since 2010. 

3.2. Mahara practical training on line: we showed them how to create Mahara accounts, 

using Files and Pages, used Groups and Sharing and we provided them with two examples of 

BP. We also gave guidelines to the school administrator and how to support participant 

teachers. As the schools had the support of the ICT teacher this was not a problem. In one 

school we helped them with the computer and by phone we solved the problems they had, we 

also contacted schools to support them and to see how they were getting. The activities of 

training are in the Mahara “Galician teachers group” 

In the formal aspect everything went well, but schools in the evaluation reflect that they were 

not happy in the method we applied “learning by doing” they would have preferred to have a 

formal meeting and all know each other before starting  working. 

In the meeting/workshop we had in May, they said it was an innovative programme and they 

would like to have had a set up meeting. After the meeting all schools were happy with the e-

portfolio and also to take part in the project. 

When we analyzed what we were going to do in the workshop in September, they said they 

did not need any training on Mahara that was something they were saying they missed in the 

initial training even when they had the training on line. In our opinion they’d prefer to have 

personal contact as they were doing an innovative experience. 

Some of participants were very skillful using Mahara, the format they produced looks 

really nice and they were able to embed videos and make a nice presentation of 

contents. 
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by Luciano Fernández 

3.5. Spain emphasis on implementing the piloting of ePortfolios was to provide 

teachers new ways to assess key competences and 21st century skills. Language 

teachers are familiar with The European Language Portfolio, which is an ePortfolio for 

secondary education, but this is not common to other subjects. The project was also 

useful for integrating the use of ePortfolios in Galician schools where the regional 

government has implemented the 1:1 (1 computer per student) and where it was 

expected that the ePortfolio would contribute to the use of ICT in teaching and 

learning in an innovative way and to better integrate the use of ICT in curricula 

implementation. 

 Our aim implementing the piloting in e-portfolio was to provide teachers new ways to assess 

key competences and 21st century skills. Language teachers are familiar with the use of e-

portfolio but this is not usual in other subjects. The project was also useful to integrate the use 

of e-portfolios at Galician schools where the regional government has implemented the 1:1 

and the e-portfolio contributes to use ICT in teaching and learning in innovative way.  

 

http://mahara.eufolio.eu/user/view.php?id=294
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4. Description of the pilot implementations of each country 

In this section you should describe the implementation phases, illustrate the 

implementation participants, briefly refer to the workshops’ content and activities that 

participants went through in order to be trained and the country’s EUfolio team 

support provided during the implementations. 

Once selected the schools we started the teacher training using the method “learning 

by doing”. We provided coordinators at schools information on the EUfolio project and 

theoretical framework, EUfolio project (goals and description), 21st century skills (we used the 

doc provided by Cyprus before Krems and the assessment using the rubric. We provided 

schools with the template to create lessons/activities the coordinator of the WP gave us in 

Krems. (3h) 

After this we did Mahara practical training on line, this was very easy with most of schools as 

they are schools working with ICT (1:1) We wrote guidelines in Spanish to create Mahara 

accounts, use Files and Pages;  use Groups and Sharing. We supported schools with Mahara, e-

mail and by phone. 

We also worked on: 

 How to use Pages as a resource material for students,  

 Using Groups : Class groups and groups for promoting collaboration in class (small 

groups) 

 Creating a Blog in Mahara where students had the opportunity to give their opinion 

about the activity they did, which are their thoughts about difficulties, their strengths 

 We Gave guidelines to the school administrator to support participant teachers and 

students. 

 Designing educational scenarios with ePortfolio integration and we provided schools with 

two examples of best practices on how to implement the use of e-portfolio using learning 

scenarios: the two examples were done by CPI O Cruce School which has a large experience in 

European projects. 

When everybody was ready we translated the questionnaires and we put them on line. 

Then the time for each school to implement the e-portffolio began. It took six weeks because 

they did not all started at the same time. We all shared the experiences in Galician schools, so 

all of us were seeing what was happening in the other schools. Some schools did the work in 

Spanish and English , some only in English and one did it in Galician language. 

The schools were committed with the project and the figures we provide later will show that. 

Shools filled in the on line questionnaires in their own language during the piloting process. 

Schools had the support needed during the implementation. 
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 From the beginning Galician schools Shared BP with other teacher schools and all schools 

were helpful with doing everything. 

Meeting post implementations: when all schools finished the Spanish coordinator organized a 

meeting on May 12th. In the meeting participated some of the headmasters, six ICT 

coordinators and one or two teachers from each school. The coordinator explained the project 

and how finally we decided to carry out the piloting. Schools complained about the fact that 

there was a very short time between the information provided to schools and the beginning of 

the piloting and they´d be more happy if there was a meeting at the beginning. We knew that 

everything we had to teach them was not new for them as they have been integrating ICT in 

the classroom for four yeas. 

Each school showed their BP and talked about their difficulties and if there was a problem for 

them to integrate them in the classroom. Some teachers said that in non linguistic subjects it is 

difficult to create learning scenarios and we showed with some examples how they can be 

created in any subject. after revising the materials and learning others’ we agreed that schools 

were happy to participate in the second phase  and  we talked about what we needed: to  

implement the training and include new schools next September. There was a lot of 

discussions on how to integrate the e-portfolio in the classroom and how to make the use of 

ICT innovative and creative producing a real change in implementing 21rst century skills in 

teaching and learning. 

 For the workshop in September we planned to give a short overview on Mahara, some 

participant said it was not necessary and to  include workshops about : 

How to analyse 21st century skills in 3 examples (provided by the piloting coordinator) 

How to implement 21st century skills in classroom 

How to design a lesson/activity including 21st century skills 

eAssessment and Assessment for learning .How to design a rubric 

Example of learning scenarios in different subjects 

What to assess how to transfer 21rst century kills from the curricula to the classroom and how 

to evaluate them, which tools to use 

4.1 Implementation phases 

Briefly outline the steps of the implementation process, i.e. process of selecting 

schools - invitations/open calls, number of training workshops, timeframe of school 

implementations etc. 

As we said before the schools were selected by the Galician Teacher Training Centres 

from all provinces in Galicia. The next September we can do an open call and also use 

the same method: choose innovative schools to participate in the project. 
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Taking into account the training on line and support we spent about 26 hours of 

training + the time to implement the piloting and evaluation with the students. 

4.2 Participants 

Briefly describe the participating schools and teachers so as to provide the reader with 

some basic information. Workshops’ content and activities 

The participant schools but one have 1:1 and whiteboards, this made the piloting 

easier. Students and teachers are familiar of usig ICT in their lessons. Most of the 

teachers use ICT for information and communication, but there are a lot of teachers 

that use ICT for contenets creation and problem solving. The use of e-portfolio 

contributed to increase the number of teachers who use ICT for content creation and 

problem solving as it gives them to make review in practice. The e-portfolio also 

contributed to help students to use ICT in safe way. 

Describe the workshops and activities designed so as to train the teachers involved in 

the pilot implementations. You may use the schema that you have already send us 

previously for the D16. Of course you may need to update the schema that you have 

sent us previously. We provide the Cyprus example below: 

Spanish training schema – Train the teachers 

Pre-implementation training and support (Cyprus) 

We planned to do the training following the guidelines of Cyprus and Lithuania. The 

content and duration of the teachers’ preparatory training is presented in the 

following table: 

Training on line Content Duration  

1. EUfolio project 

and theoretical 

framework 

1.1  EUfolio project (goals and description) 

1.2  Theoretical framework 

1.3  21st century skills  

1.4  eAssessment and Assessment for learning (AfL) 

preparing Rúbricas 

 

3 hours 

2. Mahara practical 

training on line 

2.1  Create Mahara accounts  

2.2  Using Files and Pages 

2.3  Using Groups and Sharing 

2.4  Participation in  implementing few examples of BP 

4.hours 
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3. Mahara online 

self-study activities 

Self-study online additional activities for Mahara use: 

3.1  Using Pages as a resource material for my 

students 

3.2  Using Groups for promoting collaboration in my 

class 

3.3  Creating a Blog in Mahara 

 

5 hours 

4. Mahara 

administrator 

4.1  Giving guidelines to schools administrator 

4.2  support participant teachers 

 

3 hours 

5. Designing 

educational 

scenarios with 

ePortfolio 

integration 

5.1 Mapping of 21st century skills with ePortfolio 

(eAssessment) approach and Mahara features 

5.2  Provide examples of BP 

5.3  Educational scenarios’ design, different scenarios 

5.4  Provide support before in-classroom 

implementation 

3 hours 

6. Implement on line 

questionaires in 

own language 

6.1. Create the questionnaires in own language and 

share them through Mahara. 

2 hours 

7. Support teahers 

during the 

implementation 

7.1 Offer support to teachers while they implement 

their practice 

2 hours 

8. Sharing BP with 

other teachers 

schools 

8.1 Participant teacher share BP 2 hours 

9. Meeting  post 

implementations 

9.1 Participants will share BP, difficulties and thoughts 

about the e-portfolio use 

4 hours 

 

4.3 Support provided by country’s EUfolio team 

Again, you may use the support schema that you have already prepared for D16 

Support during implementation (Spain) 
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Each Spanish school was provided with pedagogical and technical support throughout 

the implementation of the EUfolio project. Each school has an ICT coordinator, who 

trains teachers and asks for solutions to any problem they find. We have to say that all 

schools were skillful and they tried to do their best. We helped them to develop their 

learning designs with ePortfolio implementation, discuss any other issues, educational 

and/or technical and provide more training where needed. During the pilot 

implementations, the ICT teacher had the role of administrator of the school’s 

platform space and supported teachers to carry out the piloting.  

Teachers were also supported through the Mahara Galician teacher community 

Teachers could share pages within the community and ask for feedback from other 

Galician teachers.  

Support after implementation (Spain) 

The participating schools and teachers will continue having access to the EUfolio 

Mahara environment and be encouraged to continue with future implementations. In 

September we´ll include new shools and teachers will be trained in deep  and will 

share experiences in the use of e-portfolio, 21st century skills, how to design a 

practice/lesson, to make rubrics. We will organize a day meeting to train new teachers 

whre teachers can present their pilot implementations and give and receive feedback 

from other teachers. It´s possible A Xunta will include this training in their training 

programme.  

5. Data collection process 

5.1 Methodology – Case studies 

We suggest considering each school as an embedded (“multiple units of analysis”, see 

Yin, 2009, p.46
1
) multiple-case study in which each teacher/classroom 

implementation will be considered as a case study. In the case where there is a school 

where only one teacher implements ePortfolio, the classroom/teacher will form the 

case study of the school. In case you have followed a different approach for the case 

studies of the pilot implementations in your country, please describe it here. 

The methodology was based on: meaningful learning, proactive learning, creativity, 
active concern for comprehensive learning, management of group skills, good 
communication between students and teachers, we ask students to solve real tasks.  
The approach we propose trains students in developing valid solutions to the potential 
problems they find in real life, in this way we prepare students for future studies and 
for better integrating in the world of work. 
The approaches try to connect theory to practice, do not provide solutions, but 
concrete data to reflect, analyze and they have the chance to discuss in group the 
possible solutions that can be found to some problem, express their ideas/knowledge 
about a theme and communicate them to the class using ICT resources. Students 

                                                      
1
Yin, R.K. (2009). Case study research: design and methods (4

th
 edition). ThousandOaks: Sage 
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implement their critical thinking about their own work, individual work and the work 
of other groups. It leads students to think and compare their findings with the findings 
of other students and other groups, they have the possibility to accept suggestions and 
express their thoughts, it implements collaborative work, collaborative learning and 
decision-making team. When students have the opportunity to generate solutions, we 
are giving them the ability to be creative and innovative. 
When we design an approah we have very clear what competences and skills our 
students are going to implement and we share it with them through the web 
quest/approach and the rubric. 

Examples of activities implemented in some schools during firt piloting 

In the 2nd piloting participated more schools, some of the schools implemented the 
same lessons with different students, this gave them the opportunity to learn from 
previous experience and mistakes. 

CPI O Cruce school 

Clas1  Activities “Dickens” 

• One activity was about working with a web quest about Charles Dickens 

• Activities 

•  They had to do one interview to the writer (from a biography individual work) 

•  In group of six they had to produce “a Diary” about some days spent in UK in 

Dickens’ times.  

• They had to do interactive activities with the simple past. 

• They had to comment a short piece of the film Oliver Twist and tell what 

evidences they could get. 

• In pairs students make the interview and record it with their mobile 

• Students also wrote in their diary after each activity 

• The teacher sends the feedback 

Class 2 activities “Interviews with famous people” 

http://centros.edu.xunta.es/cpiocruce/etm/arhivos/epeople/ficha.pdf 

 

• Students  in groups of six produce an interactive TV programme 

• They have to interview: Picasso, Gaudí and Gutemberg 

http://centros.edu.xunta.es/cpiocruce/etm/arhivos/epeople/ficha.pdf
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• 1st they do individual work preparing the interview 

• 2nd they put the interview all together and choose who is going to be the 

interviewer and the personality, the others will be the public. The interviewer 

makes half of the questions and the other members of the goup do the other 

questions, so we have an interactive programme. 

• They practice the interview ; we try their pronunciation as 2nd language must 

be good 

• They record the interview 

• They do interactive activities in simple past 

• They do some phonetic activities in the lab 

• They comment a short piece of film about the personality or the time the 

personality lived. 

Classes 3and 4 

• STATISTICS BASIC TASKS 

• Task1 . TOOLS AND ENVIRONMENT. Creating a PEL (Personal Learning 

Environment ) with Symbaloo web application. 

 

• TASK 2 . STATISTICS AND SOCIETY. Location of statistical information in the 

social environment and in different disciplines, establishing definitions, 

characteristics and examples of basic statistical concepts. 

 

• TASK 3. WORKING WITH FIGURES.GRAPHICS . Using web sites to databases 

(such as IGE- Instituto Galego of Statistics) various studies and surveys for study 

and interpretation using tools (spreadsheets and word processors). 

 

• TASK 4. WORKING WITH DATA. PARAMETERS. Obtaining statistical data on 

population characteristics and given web based tool for subsequent calculation 

of centralization and dispersion using spreadsheets interpreting the result. 
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• TASK 5. STATISTIC ERROR. Real analysis of statistical information published in 

media contrasting the degree of accuracy and objectivity , classifying errors and 

maintaining a critical attitude in the analysis. 

IES da Pobra do Caramiñal 

Class 1, 2, 3  

Activity 1: Literary genres:  

1 -. Differentiating  features.  

2 -. Exemplification.  

3 -. Outlining information 

Type of activities: 

Individual/ or in pairs:  

Match and identify concepts features.  

Find information on the net.  

Creating  schemas. 

Class  4 and 5 

Activity 1:  From the news to a digital story 

1. About the news. 

2.  With the news. 

3. Among forms of storytelling. 

4. Towards storyline 

Type of activities 

Identify the features of social bookmarking and tagging you Digital content. 

Recognize the characteristics of the news and analyze samples in the group forum. 

Starting coherently the narration about newsworthy events and adopting a point of 

view. 

Contrast the narrative genres and textual news story, composing annotation and a well 

cohesive and tagged exhibition. 
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Develop drafts and check them collectively. 

Edit a page to collect and illustrate a story 

IES FARO DAS LUAS (Vilanova de Arousa) 

Activities 

“Les nationalités”- find information.  Work word processing, creating a final document. 

“My weekend”-  Finding information.  Creating a Presentation 

"The Greenhouse Effect"-  Finding information.  Creating a Presentation 

IES RÍO MIÑO – RÁBADE (LUGO) 

“The Iberian Peninsula between the 8th and 9th centuries.” ( History) Preparation of a 

summary. Search and use of specific vocabulary related to the topic. Final rating 

product in the Journal of e-Portfolio as the rubric provided 

“Exchanging personal information” Perform and record a dialogue in pairs. Upload the 

recording onto the e-Portfolio. Assessment of work according to the rubric provided. 

IES FOTEM ALBEI, A FONSAGRADA 

“Les fruits .”  4 classes. Watching videos then answer a series of questions  

“Prehistory” Viewing Video related to prehistory and development of materials / 

Exercises using the  acquired knowledge 

“Basic electricity” Exercises and activities related to electricity, their preparation and 

electrical quantities 

“Les fruits .”  4 classes. Watching videos then answer a series of questions  

“Prehistory” Viewing Video related to prehistory and development of materials / 

Exercises using the acquired knowledge 

“Basic electricity” Exercises and activities related to electricity, their preparation and 

electrical quantities 

5.2 Data collection instruments used (questionnaires, focus groups etc.) 

Please describe the data collection process in your country. Refer to the data collection 

instruments that you have used in order to support your pilot implementations’ case 

studies and who, when and how you administered the instruments. Please refer to 

each instrument separately and if you have expanded the Data Collection Toolkit’s 

instruments please indicate the changes. For example: 
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Teachers’ pre-post questionnaires: number of questionnaires administered, when 

questionnaires were administered (i.e. before training workshops),questions/axes that 

were added to the core questionnaire, the way the questionnaires were administered 

(online, print etc.) and so on. 

Activities done  

Contents 

1. Teachers 

1.1 Teacher’s Pre – Questionnaire X 

1.2 Teacher’s Post – Questionnaire X 

1.3 Teacher’s Focus Group (to be developed) 

1.4 Teacher’s Reflection Diaries X 

1.5 Teacher’s Learning Designs X 

1.6 Teacher’s Artefacts (Rubric to be developed) X 

2. Students Artefacts X 

2.1 Student’s Pre – Questionnaire X 

2.2 Student’s Post – Questionnaire X 

2.3 Student’s Artefacts  X 

3. School Unit Report  

4. Supporter’s / Researcher’s notes 

4.1 Meeting with teachers – EUfolio team notesX 

4.2 In-classroom observation notes/report X 

 

6. Data analysis 

Please describe the process that you followed in order to analyze your data. For 

example, you might use a statistical package (i.e. SPSS) for the questionnaire analysis 

or themes for the focus groups etc. We need to be clear and thorough when describing 

data collection and analysis. If you need any help with this, please contact us and we 

can arrange a Skype call. 
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We analyzed the initial situation in the questionnaires done by students, 43% of 

parents have only secondary studies the same with 26% of mothers and only about the 

21% of fatherss and mothers studied Bacharelate or Vocational studies, the parents 

that hold a degree are about the 11%. we also took into account the number of books, 

the situation about the use of iCT is very different, there are schools with students 

with high level in the use of ICT and few with lower level. Students participating in the 

ABALAR programme have high ICT skills, but not all schools started to participate in the 

same year, so those who have longer experience using ICT have deeper knowledge in 

the use of ICT. Most of the students have acess to computers either at schools or at 

home. About half of the students have also e-books or tablets at home. One of the 

schools has also iPads. Most of students have smartphones, but, at school they can 

only use them to do activities proposed by the teachers. 

Talking about the use of computers at school, there are also differences in the schools 

In general we think the use of ICT at schools is high and the way the teachers use it in 

most of cases is in an innovative way. Students use ICT to search for information and 

solve the tasks the teachers ask them, from the questionnaires we can see students 

change information into knowledge using ICT and the methods the teachers use are in 

most of the cases innovative as students say computers help them to reflect on their 

own work, it helps them to learn and remember the learning contents, most of 

students say this gives them the opportunity to learn by themselves, helps them to put 

more effort in learning, they feell confident in acquiring skills needed for 21st century 

(like building up their own profile or CV, produce presentations, videogames, be able 

to do programming) . Students also feel sure in the use of the internet safely to protect 

their privacy, they know how to protect themselves when they use Internet. A lot of 

students feel confident sending  e-mails and files, achieve files in folders. 

If we compare the results with the postquestionnaire, even only through a  one lesson 

in a period of  20 days, the change has been significant in some fields: 

 Producing texts using a word processing programme: the number of those who were 

not confident  decreace and those who were confident grew. 

Create a presentation with animations: the number of students that thought they had 

improved these skills grew too 

Participate in a discussion forum on the internet: the number of students who felt 

confident grew from 8 to 30 and, but the number of those who were not confident 

also increased, may be this was difficult for some students and they found this more 

difficult after the piloting. 

Use the internet safely to protect your privacy: the activity also made students be 

more confident. 
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Use information found on the internet without plagiarizing (e.g. copy/paste in home 

work): the number of students who felt confident increased from 12 to 40 

I concentrated more on what I am learning: those who felt positive increased from 

the 26% to the 42%, but those who felt a bit more confident grew from 12% to 70%. 

I tried harder in what I was learning: students who felt they tried harder increased 

from 25% to 52% and those who think they tried a bit more changed from 11% to 42%, 

but those who think it didn’t help to work harder changed from 4% to 7%. 

I felt more independent in my learning (e.g. went over work again, find out more 

about things I was interested in): the changes are not significant after the piloting. 

I understood more easily what I was learning: There was not significant changes, it 

went a bit better. 

I remembered more easily what I have learnt: There was not significant changes, it 

went a bit better. 

I reflected more easily on my own work: The students who felt some-what positive 

increased but not those who felt a lot positive. 

 

ePortfolio helped me worked better with other students:  the results are not very 

positive, it seems students usually work in groups when they use ICT and using e-

portfolio the assessment  of every task was stronger.  

 

ePortfolio improved the atmosphere in class (e.g. students are more engaged, there 

is less disruption): the results are the same as in the last question 

 

I want to continue developing my ePortfolio: the 74% like to go on using the e-

portfolio, those who don’t like at all are the 6% 

 

Conclusions: in most of schools students are used to work with ICT and maybe 

teachers don’t evaluate the works in such way so students feel more strict all we do 

using ICT. The students who have more difficulties in the learning process are the ones 

(in some cases) who don’t feel positive about the use of ICT, and students who have a 

lot of skills are happy using e-portfolio. We could say this will change when they do the 

2nd lesson because they are familiar with the tool and assessment. Students with high 

skills feel very positive on using the e-portfolio. 

Most o the schools integrate ICT in teaching and learning, so in these schools the 

students don’t appreciate  a big difference in teaching but in assessment. 
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7. Results 

In this section we will write the results of our pilot implementations in a way that is 

easy for the reader to read, supporting our claims using extracts from the focus 

groups, the questionnaires etc. We have separated the results into the following two 

main subsections according to our questions (evaluation and research questions). This 

way we can map the results of each pilot country and use them for the general report. 

7.1 Results related to project’s evaluation questions 

7.1.1 What went well? 

For example: The way the pilots were implemented seemed to be successful. Teacher 

A said that “….” (Cyprus School 1, Teacher A) and another teacher added that “….” 

(Cyprus School 2, Teacher C) and so on. 

The teachers were happy in the use of e-portfolio and results, we argued on different 

problems like creating learning scenarios that teachers of Maths found more difficult 

and we showed with examples that it isn’t. Teachers in Galicia complained because the 

EUffolio team didn’t implement the training as a course, we did it as training on line 

and this activity was new for them. They didn’t include it in the teaching programme at 

the beginning of the school year. We did the worshop at the end of the piloting and at 

the end they said they didn’t have any problem to implement the e-portfolio. We 

agreed on doing a new training in September. A Spanish teacher said  ”We used 

learner- centred approaches, collaborative learning, our proposals for students were a 

real task and they had to create a final product (tranform information into knowledge) 

 

As a conclusion participant teachers were happy with the results and to be involved for 

the next year 

7.1.2 How can the process, training activities and pilot implementations were 

improved? 

We already explained this 

7.1.3 We talked on how to integrate e-portfolio in the teaching programme: benefits 

and difficulties, but they were linked to the difficulties to integrate ICT in the 

classroom for some teachers it is very easy and others see it as something to 

add to the classroom activities. Now we are able to organize better all the 

process of e-portfolio assessment, to organize the activities to see all materials, 

artifacts and comments for each student and be able to see it in only a look 

(organization of activities, artifacts, feedback…). 

7.2 Results related to project’s research questions What was the impact of 

using ePortfolio on teaching, learning and assessment in the country?  
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The main lesson learn is that the e-portffolio gives an opportunity to asses 21st century 

skills in full, we have the evidences of what students do and learn, they also give us 

their feed back about the activity and the teacher can give the students the feedback 

too. Teachers and students can review as many times as they need the students work 

and assess it in progress way. The use of ICT is widespread but not always used the the 

proper way. The e-portffolio contributes to evaluate the ICT skills and integrate it in 

the best way: implementation facilitated students’ collaboration, implementation 

students’ critical thinking and students’ reflections, implement students’ problem-

solving skills, significant learning, to students communicate their knowledge to other 

students and teachers. This makes the difference with teachers that only use the ICT to 

search for information and that is a very poor use of ICT. The e-portfolio contributes to 

achieve all possibilities of ICT in teaching and learning. One Spanish teacher answered 

“ePortfolio clearly improves autonomy and initiative in students, contributes to the 

acquisition of basic ICT and   21st century skills (teamwork, critical thinking, decision 

making, autonomy and personal initiative...) Allows to create and to work with 

personal learning environments and students are engaged in using Mahara becuase 

the platform is pretty intuitive for students” 

A lot of  teachers that use ICT in 1:1. Students just use it to look up for information for 

their lessons. In the approaches we implemented using e-portfolios students  faced a 

real task, had to produce a final product: a presentation, diaries,  Interactive TV 

programmes... , so students had to change information into knowledge and through 

the process, students acquired the 21st century skills such as  e team work, decision 

making, critical thinking, resilience... and this is an innovative way to integrate ICT into 

teaching and learning. 

 E-portolio contributes to integrate the use of ICT in the classroom  and a better 

assessment of 21st century skills.                                                                                                       

7.2.1 How can the employment of ePortfolio models facilitate learning with the use 

of ICT for teachers and students of the country? 

We think the e-portffolio will contribute to integrate the use of ICT in teaching and 

learning in an innovative way. ICT can be used to implement proactive, significant and 

autonomous learning, to achieve the 21st century skills in education.  One Spanish 

student said “ What I liked best is the authonomous way of working, by doing my work 

at different stages and times and how easy it was to understand all the learning 

concepts as I had to look up the definitions and concepts and I had to analyze my own  

work in progress, my difficulties too and my achievements. This way of working has 

allowed me to get  better marks in Maths”.  

A lot of  teachers that use ICT in 1:1. Students just use it to look up for information for 

their lessons. In the approaches we implemented using e-portfolios students  faced a 

real task, had to produce a final product: a presentation, diaries,  Interactive TV 
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programmes... , so students had to change information into knowledge and through 

the process, students acquired the 21st century skills such as  e team work, decision 

making, critical thinking, resilience... and this is an innovative way to integrate ICT into 

teaching and learning. 

 

I want to continue developing my ePortfolio:  74%  would like to go on using the e-

portfolio, those who don’t like at all are  6% (some e are students with learning 

difficulties 

7.2.2 What key policy decisions and implementation activities (action plans) are 

required for ensuring the successful implementation of the ePortfolio strategy 

in the country? 

We prefer to answer this question after the 2nd piloting 

7.2.3 What are the key specifications required for designing ePortfolio models? 

Spanish teachers think that the e-portfolio should be able to host all kind of 

files, they don’t see as a positive point to have to do external links to  post 

materials .(may be it can be done but we had to use other tools) 

Spain has difficulties with the Internet connections in rural areas, but schools 

are well equipped (whiteboards, digital books  and 1:1) to implement e-

portfolio 

7.2.4 What are the existing policy statements pertaining to the use of ePortfolios 

both within and outside EU member states? In Spain the Portfolio is 

widespread in languages learning but not in other subjects. Teachers use a 

folder to collect students’ works and rubrics / e-rubrics but there is no best 

practices in the Secondary school. We have examples from the universities 

(Málaga). We only have information about partner countries, Scotland and 

Australia and new Zealand. We got some information about: 

 Examples of ePortfolio use in secondary education 

 ePortfolio pilot examples and lessons learned 

 ePortfolio policies 

 ePortfolio teacher professional development materials and courses 

 Relevant ePortfolio examples  

 Academic research papers and articles on the use of ePortfolios for assessment 
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8. Conclusions 

Provide a reflective account of the whole pilot implementations and summarize the 

main findings of each country’s implementations. 

In the model of teaching using e-portfolio, students must take a proactive attitude 

on learning, both for themselves and their peers. For example, ideally, students 

learn how to analyze their learning process and others’, how to reflect, and apply 

and internalize the criteria and evaluation standards, the evidence that proves 

their knowledge ... 

The portolio allows students and teachers to improve the pedagogical sequence 

when in the process 

According to the constructivist theory of learning, Students learn best through 

active participation in constructing their own learning, employing higher-order 

thinking, and reflective thinking in a collaborative and cooperative environment. 

This approach to learn is most represented in the electronic portfolios. Electronic 

portfolios can provide a learning environment in which the learners construct 

meaning. The portfolio presents learning growth through a process of self-

reflection, feedback and self-assessment based on artefacts chosen by the learner 

to meet a criteria or standard. The development of electronic portfolios utilizes 

several technological tools such as multimedia, software and hardware that is 

engaging for students and enhances their learning experience. 

The e-portfolio Foster Active Learning and Motivation 

The active participation of learners in the process of creating their portfolios is 

motivating for students for a few reasons. They have ownership and responsibility 

over their creation and which artefacts they choose to include as evidence of 

learning. No one is dictating what must be included and assessed. Their portfolio 

portrays their learning through their own voices. The feedback they do about the 

learning process in diaries is also a motivating factor for students, but also the feed 

back teachers give them, because the learning comes from knowing how others 

judge their work. The feedback received, either from peers or teachers, it is a 

valuable part for the learner’s reflections. Through the reflections, students exhibit 

growth and mastery of skills. 

Empowers Students 

The process of creating and developing a portfolio empowers the learners to take 

control of their own learning. They discover their strengths, weaknesses, 

achievements and hopes for the future (Barrett, 2006). It is through this self-

discovery and self-reflection that the learning becomes meaningful. The impact of 

the electronic portfolios on students’ motivation for learning is evident. However, 
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the portfolio process has to engage active learning and ownership for it to be a 

positive experience in the learner’s life. Students benefit from an awareness of the 

processes and strategies involved in writing, solving a problem, researching a topic, 

analyzing information, or describing their own observations. Without instruction 

focused on the processes and strategies that underlie effective performance of 

these types of work, most students will not learn them or will learn them only 

minimally. And without curriculum-specific experience in using these processes and 

strategies, even fewer students will carry them forward into new and appropriate 

contexts. The way teachers present the scenario and tasks required is crucial in 

the learning process in this way portfolios can serve as a vehicle for enhancing 

student awareness of these strategies for thinking about and producing work both 

inside and beyond the classroom. 

Using e-portfolio teachers struggle with how to best measure students’ abilities, 

align with classroom practices and provide proof of their teaching skills. Teachers 

are looking at e-portfolios as an alternative form of assessment in which both 

standards and student performance are used. 

E-portolio combines individual student work and team work with standards-based 

assessment, while also organizing and indexing student data. The contents of the 

student’s portfolio can demonstrate how the student has met the standards by 

using artefacts, hypertext links to connect the work to the standards it meets. The 

learner’s reflection includes the rationale for the artifact and how it achieves the 

specific standards. The teacher works collaboratively with the students to help 

them meet the different standards. 

The portfolio is a vehicle for demonstrating student progress toward specific 

standards, then teachers must give plenty of assignments that tap into the skills 

and knowledge represented by each standard. The teacher adds their feedback as 

part of the assessment. The dialogue between the teacher and learner reinforces 

the learning process and  reflection. (Niguidula (2005) 

EPortfolio helps to integrate the use of ICT by teachers and students in teaching 

and learning in a proper way. 

There is a growing interest in the integration of information and communication 
technologies (ICT) into classrooms as it is assumed that successful integration will 
offer a wide spectrum of valuable benefits for teaching and learning. The e-
portfolio will contribute to integrate ICT into teaching and learning in a systemic 
way. Teachers will not use ICT to look for information but also to facilitate 
students’ collaboration, develop critical thinking, implement lesson’s content 
knowledge, facilitate students’ reflections, implement problem-solving skills ... 
which will contribute to provide students and education that will contribute to 
their future studies and facilitate a better integration in the world of work. 
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Some teachers use the e-rubrica to asess the multimedia products eg. Webquests, 
project products , this contributes to students being able to reflect on their own 
learning process. 
So the the e-portfolio can contrubute to implement the use of ICT in a systemic 

way , but it depends on the pedagogies the teachers apply, their knowledge on the 

use of ICT and the flexibility and creativity they are able to introduce in the learning 

process. 

( This document will be finished at the end of the piloting 
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